I n 1977, an
A w a r d of M e r i t was presented t o Bowling Green f o r i t s excellence i n teacher education.
A l a r g e p a r t o f t h i s program is devoted t o extensive teaching experiences o u t i n t h e schools.
Five levels of field-based experiences were identified f o r t h i s s t u d y . Many studies, p a r t i c u l a r l y a t t h e Ohio State U n i v e r s i t y have documented t h e positive effects of i n t e r v e n t i o n strategies on t h e teaching behavior of pre-service teachers (Siedentop, 1981) . L i t t l e has been done t o t r a c e t h e development of teaching behavior t h r o u g h a field-based program. T h e i n t e n t of t h i s s t u d y was t o describe t h e continuous development of p r e -s e r v i c e teacher behavior of Bowling Green State U n i v e r s i t y students o v e r a two-year period.
Information on how teaching behavior develops t h r o u g h sequential field-based experiences can p r o v i d e needed insights i n t o how t o design and s t r u c t u r e these p r ograms. As t h e use o f field-based experiences becomes more f r e q u e n t i n teacher education programs, t h e need t o evaluate t h e effects of these programs becomes more -important.
T h e purpose of t h i s s t u d y was t o describe t h e instructional behavior of students p r e p a r i n g t o b e physical education teachers as t h e y progressed t h r o u g h various stages o f planned field-based experiences. I n addition, an attempt was made t o delineate differences i n instructional behavior as students advanced t h r o u g h field-based experiences i n t h e i r undergraduate program.
Procedures

Subjects
T h e subjects (N=20) were j u n i o r and senior physical education majors concentrating i n elementary school physical education a t t h e Bowling Green U n i v e r s i t y .
Informed consent was obtained from t h e subjects of t h e s t u d y . T h e sample represented ninety p e r c e n t o f t h e available population f o r t h e two school years. (Logsdon, B a r r e t t , B r a e r , McYea, Amonds, Halverson & Robertson, 1977) .
F i e l d Experiences T h e p r o g r a m f o r t h e s t u d e n t s i n t h e sample i n v o l v e d a n e x t e n s i v e series o f metho d s courses, p r a c t i c u m s a n d s t u d e n t t e a c h i n g experiences. T h e s t u d e n t s i n t h i s s t u d y w e r e t a u g h t t o teach w i t h a movement education o r i e n t a t i o n t o elementary school p h y s i c a l education
Field-based experiences w e r e a n i n t e g r a l p a r t o f t h e elementary school p h y s ical education c u r r i c u l u m a n d w e r e r e q u i r e d o f a l l s t u d e n t s c o n c e n t r a t i n g i n elementary school p h y s i c a l education.
T h e college s t u d e n t s , i n t h e i r j u n i o r a n d senior years, h a d f o u r r e q u i r e d courses w h i c h focused o n p r a c t i c e t e a c h i n g experiences. I n a d d ition, s t u d e n t s c o u l d elect t w o f i e l d -b a s e d t e a c h i n g experiences.
M o n i t o r i n g was a k e y i n g r e d i e n t i n t h e development o f t h e t e a c h i n g b e h a v i o r s t h r o u g h t h e f i e l d experiences.
College i n s t r u c t o r s p r o v i d e d close s u p e r v i s i o n o f t h e p r e p a r a t i o n o f t h e t e a c h i n g materials as well as t h e o n -s i t e t e a c h i n g a n d e v a l u a t i o n o f experiences.
S t u d e n t s began t h e i r t e a c h i n g experiences w i t h r e s p o n s i b i l i t y f o r teachi n g a p o r t i o n o f each lesson t o a small g r o u p o f c h i l d r e n once a week.
T h e y p r og r e s s e d t o f u l l r e s p o n s i b i l i t y f o r several p h y s i c a l education classes p e r d a y .
L e v e l O n e consisted o f t h r e e l e c t u r e h o u r s o n campus combined w i t h one f i e l d e x p e r i e n c e p e r week i n a n elementary school w i t h b o t h t h e u n i v e r s i t y p r o f e s s o r a n d t h e s t u d e n t s t e a c h i n g c h i l d r e n .
T h e on-campus i n s t r u c t i o n a l t i m e was d e v o t e d t o s t u d y i n g t e a c h i n g strategies, p l a n n i n g lessons a n d c r i t i q u i n g t e a c h i n g . I n t e r c h a n g e among p r e -s e r v i c e teachers a n d feedback f r o m t h e u n i v e r s i t y i n s t r u c t o r h i g h l i g h t e d t h e s e sessions.
T h e t e a c h i n g r e s p o n s i b i l i t i e s i n Level T w o w e r e c h a r a c t e r i z e d by l a r g e r class size g r o u p s a n d increased t e a c h i n g o p p o r t u n i t i e s f o r t h e t e a c h e r education s t u d e n t .
T h e s t u d e n t s i n t h i s e x p e r i e n c e s p e n t f o u r m o r n i n g s each week i n an elementary school. A college p r o f e s s o r was again p r e s e n t a t a l l classes a n d p r o v i d e d o n -s i t e s u p e r v i s i o n a n d c o n t i n u e d t o c r i t i q u e t h e p l a n n i n g of t h e p r e p a r a t i o n o f t h e t e a c h i n g materials.
S t u d e n t s i n Levels T h r e e a n d F o u r w e r e assigned t o teach one f u l l -s i z e d p h y s i c a l education class i n v a r i o u s elementary schools i n B o w l i n g Green o r Toledo, Ohio. Level F i v e p a r t i c i p a n t s w e r e s t u d e n t s e n r o l l e d i n a f u l l q u a r t e r o f s t u d e n t t e a c h i n g . T h e y w e r e g i v e n r e s p o n s i b i l i t y f o r t e a c h i n g p h y s i c a l e d u c a t i o n t o f o u r o r more classes f r o m k i n d e r g a r t e n t h r o u g h t h e s i x t h g r a d e .
T h e f o l l o w i n g sequence o f f i e l d -b a s e d experiences was followed by t h e s t u d e n t s i n t h e s t u d y . Level F o u r was an elected e x p e r i e n c e .
A l l o t h e r w e r e r e q u i r e d courses. T e a c h i n g assignments i n Level One a n d T w o w e r e made i n a s i n g l e school w h e r e t h e development o f t h e p h y s i c a l education p r o g r a m was u n d e r t h e d i r e c t auspices o f t h e elementary p h y s i c a l education f a c u l t y o f B o w l i n g G r e e n S t a t e U n i v e r s i t y .
T e a c h i n g assignments i n Level T h r e e , Four, a n d F i v e w e r e made b r o a d l y i n a v a r i e t y o f n e i g hb o r h o o d schools i n Bowling Green a n d Toledo.
Level 1 -PEP 332 T e a c h i n g -L e a r n i n g Process ( f o u r q u a r t e r h o u r c r e d i t s based o n t h r e e campus l e c t u r e h o u r s a n d one m o r n i n g p e r week i n a f i e l d -b a s e d e x p e r i e n c e ) .
T e a c h i n g Assignment: G r o u p s o f t w o o r t h r e e u n i v e r s i t y s t ud e n t s team t e a c h i n g seven t o n i n e c h i l d r e n (1/2 o f a class).
I
Level 2 -PEP 428 T h e Movement A p p r o a c h t o T e a c h i n g Physical Education t o C h i d r e n ( e i g h t q u a r t e r h o u r c r e d i t s composed o f f o u r h a l f d a y s p e r week, a l l f i e l d -b a s e d e x p e r i e n c e ) . PEP 332 i s p r e r e q u i s i t e . T e a c h i n g Assignment: I I G r o u p s o f t w o o r t h r e e college s t u d e n t s team t e a c h i n g a n e n t i r e class.
E
Level 3 -PEP 387 J u n i o r Practicum Elementary Physical Education ( t w o t o f o u r q u a r t e r h o u r c r e d i t s , a l l f i e l d -b a s e d e x p e r i e n c e ) . PEP 428 i s p r e r e q u i s i t e . T e a c h i n g Assignment: One s t u d e n t a s s i g n e d t o t e a c h o n e o r t w o p h y s i c a l e d ucation classes.
Level 4 -PEP 487 Senior Practicum Elementary Physical Education ( t w o t o f o u r q u a r t e r h o u r c r e d i t s , a l l f i e l d -b a s e d e x p e r i e n c e ) , w h i c h c o u l d b e elected p r i o r t o o r f o l l o w i n g EDCO 331, S t u d e n t T e a c h i n g . T h e sample i n c l u d e d o n l y t h o s e s t u d e n t s w h o r e g i s t e r e d i n PEP 487 p r i o r t o s t u d e n t t e a c h i n g . T e a c h i n g
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Assignment: One student assigned t o teach one o r two physical education classes.
Level 5 -EDCO 331 Student Teaching (fifteen q u a r t e r credits, all field-based experience).
Teaching Assignment: One student assigned t o teach several classes o f children.
Data Collection
A n Audio Data Bank Project was initiated i n t h e winter of 1980 and continued f o r a two year period. Tape recording of lessons was a common procedure i n t h e element a r y physical education program. T h e recording of teacher behavior was used as a learning device and was a natural p a r t of t h e program.
A total o f 134 audiotapes were obtained from t h e student teachers i n t h e f i v e levels o f t h e field-based experience. From t h i s data pool, 20 students with a total o f 35 matched pairs of audiotapes were selected f o r t h i s s t u d y . All subjects had both early and late taped lessons at t h e same course level i n t h e data bank. These two lessons constituted one matched p a i r f o r t h a t level. The Observation System f o r Content Development-Physical Educat i o n (OSCD-PE) was used t o code t h e audiotapes (Rink, 1979) . The analysis f o r early and late teaching behavior was combined t o provide a single description of each subject f o r a particular level of field experience.
Inter-observer reliability was determined a t .82 using percent of agreement on t e n randomly selected coded tapes. The tapes were coded independently b y each investigator and t h e results compared. The teaching behaviors of t h e developing pre-service teachers were described as t h e y p r ogressed t h r o u g h t h e f i v e levels o f field experiences i n t h e elementary school physical education program.
Instrumentation
T h e instrument used i n analyzing t h e data i n t h i s s t u d y was t h e Observation System f o r Content Development-Physical Education (OSCD-PE), developed b y Rink (1979) .
Observation System f o r Content Development-Physical Education is a h i g h l y discriminating instrument containing 36 constructs which may be used t o describe teacher behavior i n physical education.
Continuous coding is used t o record how teaching behavior functions i n terms of t h e content dimensions of informing, refining, extending and applying and t h e management dimensions o f conduct and organization. T h e instrument discriminates t h e use of these behaviors i n terms of t h e i r relationship t o t h e movement task, t h e t a r g e t of behavior and t h e i r communication form. A sample observation record is illustrated i n Figure 1 .
Data Treatment
T h e treatment o f data took t h e form o f graphic representation f o r each of t h e teaching behaviors and constructs. Descriptive statistics, including percents and f r equencies, were used t o depict instructional behavior. Frequencies were converted t o percentages f o r all constructs.
Visual discrimination of all percentage polygons was undertaken t o determine t r e n d s and differences i n teaching behavior.
Results and Discussion Communication Function
T h e r e was l i t t l e change i n t h e communication function of teaching behavior throughout t h e f i v e levels o f f i e l d experiences as summarized i n Figure 2 (soliciting, responding, initiating, appraising).
T h e overall p a t t e r n of behavior described i n t h i s s t u d y f o r t h i s function supports earlier descriptive analytic w o r k characterizing physical education as a h i g h l y soliciting environment (Morgenegg, 1977) . T h e pedagogical Table 1 . T h e soliciting and responding categories a r e defined i n a l i k e manner. Morgenegg's s t r u c t u r i n g category is parallel t o t h e i n it i a t i n g category o f OSCD-PE and t h e reacting category is parallel t o t h e appraising category.
T h e differences i n data between t h e results o f Morgenegg and t h i s s t u d y a r e a t t r i b u t a b l e t o t h e specialized teaching orientation of movement education as opposed t o Morgenegg's more comprehensive sample.
Design Function
D i r e c t l y c o n t r i b u t i n g verbal behaviors are summarized i n Tables 2A and 2B(inform- ing, refining, extending, applying, conduct, organization).
F i g u r e 3 illustrates t h e teaching t r e n d s which emerged f r o m t h e various levels of f i e l d experience.
T h e r e were f o u r t y p e s o f d i r e c t l y c o n t r i b u t i n g substantive functions o f verbal behavior and t w o managerial functions i d e n t i f i e d and analyzed i n t h i s s t u d y .
T h e t h r e e verbal behaviors o f informing, organizing, and conduct showed an increase from Level One t o Level Five. T h e o t h e r t h r e e behaviors: refining, extending, a n d applying, showed a decrease i n f r e q u e n c y o v e r t h e f i v e levels o f f i e l d experience. T h e decrease i n a p p l y i n g teaching behavior (which applies content i n a competltlve way) f r o m 7% t o 0% reflected t h e subjects i n t e n t t o devote teaching time t o t h e i r substantive behaviors. I n t h i s study, a p p l y i n g behavior was an i n f r e q u e n t teacher behavior a t a n y o f t h e f i v e levels o f t h e f i e l d experiences.
It was n o t a p r i o r i t y f o r subjects i n t h i s sample.
T h e decline i n r e f i n i n g (behaviors which qualitatively seek t o improve performance) from 19% t o 7%, and i n extending (behaviors which increase o r decrease t h e complexity o f d i f f i c u l t y o f content) from 15% t o 9% was not anticipated b y t h e investigators. T h i s d r o p m i g h t have reflected a weak background i n t h e physical education content area, a deficiency i n observational skills, o r lack o f monitoring f o r these aspects.
Although t h e teacher education students and student teachers demonstrated t h e a b i l i t y t o plan f o r b o t h r e f i n i n g and extending behaviors, t h e y d i d not operationalize t h i s planning. Perhaps a greater emphasis on observational strategies would b e useful i n b r i d g i n g t h e gap between lesson planning and lesson presentation.
A second reason f o r t h e decline i n r e f i n i n g and extending behavior might be a t t r ib u t e d t o t h e increase i n t h e complexity o f t h e teaching environment o v e r t h e f i v e levels. As t h e college students progressed t h r o u g h t h e levels t h e y were given responsib i l i t y f o r a g r e a t e r number o f children which would make it more d i f f i c u l t t o attend t o t h e q u a l i t y o f s t u d e n t responses. T h e increase i n class size m i g h t have accounted f o r
I t h e increased emphasis on conduct behavior. Organizational behavior demonstrated o n l y a s l i g h t increase (16% t o 19%). T h i s was considered t o b e a positive development.
Although t h e college students were exposed -Informing Group M e a n &.-a Applying Group M e a n *--a Refining Group M e a n Conduct Group M e a n e.. -. . -. . . Extending Group M e a n O---o Organization Group M e a n 
! t o more complex conditions as t h e y progressed t h r o u g h t h e various levels, t h e amount o f organizational behavior i n relation t o o t h e r behavior was consistent. Class management time m i g h t have been reduced if t h e p r e -s e r v i c e teachers had n o t organized o n l
Comparisons for RecipientlCharacteristics of the Source
A comparison o f teacher verbal behaviors was made i n terms of t h e audlence t o whom t h a t behavior was addressed.
Data a r e summarized i n Tables 2A and 2 B , and represented i n F i g u r e 4.
A t r e n d emerged which depicted a steady increase i n teacher verbal behavior directed t o t h e class (3300 t o 50°0) and t o individuals (1800 t o 37%). These increases were made possible by a decrease i n communication w
i t h i n d ividuals i n a non-private way (so t h e whole class m i g h t h e a r ) . The ernergtng t r e n d reflected a tendency f o r students t o begin t h e~r lessons w i t h g r o u p i n s t r u c t i o n and t o s h i f t t o individualization later i n t h e lessons.
Morgenegg (1977) , f o u n d t h a t 57% of all physical education teachers' interactions were directed toward individuals, 26.800 t o t h e whole class, a n d 16.2% toward groups. T h e results o f t h i s s t u d y represent a s l g n i f icant d e p a r t u r e f r o m those f i g u r e s . Specific Appraisals Siedentop (1983) has suggested t h a t p r e c i s e feedback u s u a l l y r e s u l t s i n q u i c k e r a n d b e t t e r learning. T h i s a b i l i t y t o p r o v i d e specific feedback has been i d e n t i f i e d as a desirable teacher behavior.
T h e v e r b a l statements t h a t d i r e c t l y a n d e x p l i c i t l y communicate a judgment about t h e b e h a v i o r a n d motor performance o f t h e c h i l d r e n is r e p o r t e d i n Tables 2A a n d 2B. F i g u r e 5 p r e s e n t s a display o f specific a p p r a i s i n g behavior.
SPECIFIC APPRAISALS
Group M e a n 1 2 3 4 5 LEVEL Figure 5 . Percent Specific Appraisals --All Tapes.
A comparison o f t h e specific appraisals o f t h e p r e -s e r v i c e teachers o v e r t h e f i v e f i e l d experiences revealed l i t t l e v a r i a b i l i t y .
T h e data revealed t h a t 58% o f t h e appraisals w e r e general a n d 42% w e r e specific. T h e f i n d i n g s showed improvement o v e r t h e r e s u l t s o f A n d e r s o n a n d B a r r e t t e (1978) w h o f o u n d 65% general a n d 35% specific.
T o b e y (1974) also f o u n d t h a t a l a r g e p r o p o r t i o n o f teacher judgments contained no appraisals. He suggested t h a t specific appraisals r e q u i r e d more e f f o r t a n d a b i l i t y on t h e p a r t o f t h e teachers. H i s f i n d i n g s indicated t h a t t h e more experienced t h e teach-+ e r s became, t h e more judgments about performance w e r e made.
He also f o u n d t h a t l a r g e r classes received less a p p r a i s i n g feedback as compared t o medium a n d smallsized classes. Similarly, t h e decline (45% t o 36%) i n specific appraisals i n t h i s s t u d y could b e a t t r i b u t e d t o t h e increase i n class size t h r o u g h t h e f i v e levels. Since l a r g e r rn classes r e q u i r e a considerable amount o f organizational skills, t h e r e may have been less o p p o r t u n i t y f o r t h e p r e -s e r v i c e teachers t o p r o v i d e specific appraisals related t o performance.
Comparisons for Activity Time
T h e subjects conducted lessons i n a manner t h a t allowed f o r more p u p i l motor a c t i v i t y time t h a n i n a c t i v i t y . Tables 2A a n d 2B, along w i t h F i g u r e 6 d e p i c t t h e a c t i vity time. Data revealed t h a t 5390 t o 67% o f t h e class time was devoted t o p u p i l motor a c t i v i t y . T h e f i n d i n g s i n t h i s s t u d y showed m a r k e d improvement i n a c t i v i t y time o v e r t h e r e s u l t s o f Costello (1977) .
Costello f o u n d t h a t elementary c h i l d r e n spent 60% o f t h e t o t a l class time e i t h e r w a i t i n g o r l i s t e n i n g t o t h e teacher w i t h less t h a n one t h i r d o f t h e time devoted t o motor a c t i v i t y .
t
ACTIVITY TIME
M Group M e a n LEVEL Figure 6 . Percent Activity Time --All Tapes.
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V a r i o u s w r i t i n g s i n t h e s t u d y o f t e a c h e r effectiveness s u p p o r t e d t h e belief t h a t academic l e a r n i n g t i m e ( A L T ) o r involvement i n o n -t a s k motor p e r f o r m a n c e is i m p o r t a n t i n t h e l e a r n i n g process (Siedentop, B i r d w e l l & Metzler, '1979; Graham & Heimerer, 1980) . While t h e r e s u l t s o f t h e c u r r e n t s t u d y i n d i c a t e d t h a t p u p i l s s p e n t a h i g h e r p r o p o r t i o n o f class time engaged i n motor a c t i v i t y , t h e r e was a decline o v e r t h e f i v e levels f r o m 67% t o 53%.
T h e d e c l i n i n g t r e n d m i g h t b e a t t r i b u t e d i n p a r t t o t h e increase i n b o t h i n f o r m i n g t y p e s o f communication a n d o r g a n i z e d t a s k p r e s e n t a t i o n s . Also, it m i g h t b e a t t r i b u t e d t o t h e increase i n class size a n d t h e f a c t t h a t t h e s u bjects w e r e r e s p o n s i b l e f o r t h e t o t a l p e r i o d o f i n s t r u c t i o n .
SolicitinglExtending to Individual Pupils
T h e communication f u n c t i o n a n d t h e i n s t r u c t i o n a l d e s i g n f u n c t i o n b o t h make a d i r e c t c o n t r i b u t i o n t o c o n t e n t development i n p h y s i c a l education.
T h e combination o f t h e s e t w o categories forms t h e basis o f OSCD-PE.
V i s u a l inspection o f t h e o b s e r v at i o n a l r e c o r d s r e s u l t e d i n t h e i d e n t i f i c a t i o n o f one a d d i t i o n a l t e a c h i n g t r e n d .
T h e b e h a v i o r s o l i c i t i n g / e x t e n d i n g was analyzed i n t e r m s o f t h e r e c i p i e n t / c h a r a c t e ri s t i c s of t h e source. Teachers i n t h e f i r s t f i e l d e x p e r i e n c e d e v o t e d o n l y 20% o f t h e s o l i c i t i n g / e x t e n d i n g t o i n d i v i d u a l p u p i l s ; whereas, t h i s b e h a v i o r increased i n t h e second f i e l d e x p e r i e n c e (43%), t h e t h i r d f i e l d e x p e r ience (57%), t h e f o u r t h (52\), a n d culminated a t a h i g h f r e q u e n c y i n t h e f i f t h (60%) f i e l d experience.
T h e r e was an increase o f f o r t y p e r c e n t a g e p o i n t s
i n s o l i c i t i n g / e xt e n d i n g b e h a v i o r d i r e c t e d t o w a r d s i n d i v i d u a l s . T h i s b e h a v i o r r e p r e s e n t s t h e e f f o r t s of t h e t e a c h e r t o change t h e t a s k f o r i n d i v i d u a l s . I t i s a s i g n i f i c a n t b e h a v i o r i n i n d iv i d u a l i z i n g i n s t r u c t i o n .
T h e r e s u l t s s u g g e s t e d t h a t as t h e p r e -s e r v i c e teachers became more e x p e r i e n c e d t h e y p u t a g r e a t e r emphasis o n i n d i v i d u a l i n s t r u c t i o n . T h i s p r a c t i c e was accompanied b y a s h i f t t o more i n d i v i d u a l e x t e n d i n g b e h a v i o r o v e r t h e f i v e f i e l d experiences.
Summary and Conclusions
T h e r e s u l t s o f t h i s s t u d y r e f l e c t t h e e f f o r t s o f one i n s t i t u t i o n t o use f i e l d e x p e r iences t o develop t h e t e a c h i n g s k i l l s o f p r e -s e r v i c e t e a c h e r s .
One i n t e r e s t i n g element was t h a t h i g h levels o f d e s i r a b l e b e h a v i o r s w e r e achieved i n t h e f i r s t t e a c h i n g e x p e r iences ( s p e c i f i c appraisals, p o s i t i v e reinforcement, low levels o f management, h i g h l e vels o f a c t i v i t y time, r e f i n i n g b e h a v i o r s a n d e x t e n d i n g b e h a v i o r s ) .
Some o f t h e s e w e r e l o s t as t h e d e g r e e o f m o n i t o r i n g o f t h e f i e l d experiences decreased somewhat a n d as t h e n u m b e r o f c h i l d r e n a n d t i m e a c t u a l l y t e a c h i n g increased.
Most o f these d e s i r a b l e b e h a v i o r s w e r e n o t lost, however, even t h o u g h t h e c o m p l e x i t y o f t h e t e a c h i n g e n v ironment increased s i g n i f i c a n t l y .
T h e s t u d e n t s i n t h i s s t u d y maintained h i g h e r levels o f t h e s e d e s i r a b l e b e h a v i o r s t h a n p r e v i o u s d e s c r i p t i v e s t u d i e s o f p r a c t i c i n g teachers h a v e r e p o r t e d .
T h e r e w e r e some changes o f p r a c t i c a l importance i n b e h a v i o r f r o m t h e b e g i n n i n g levels o f e x p e r i e n c e t o t h e l a t e r levels o f experience.
T h e t a r g e t o f b e h a v i o r moved f r o m w o r k w i t h i n d i v i d u a l s i n a p r i v a t e w a y t o w o r k w i t h t h e whole class.
V e r b a l q u e s t i o n i n g a n d a more n a r r o w s o l i c i t i n g o f movement responses also showed a c o n t i n u o u s increase.
A l l o f t h e s e b e h a v i o r s r e f l e c t a move t o w a r d more d i r e c t i n s t r u c t i o n as d e s c r i b e d by Graham a n d Heimerer (1980) .
Accompanying t h e s e changes was a dramatic increase (208 t o 60%) i n t h e a b i l i t y o f t h e s e s t u d e n t s t o m o d i f y t a s k s f o r i n d i v i d u a l s w i t h i n a class d u r i n g i n s t r u c t i o n . T h i s c h a n g e i s considered a v e r y p o s i t i v e i n d i c a t o r o f t e a c h e r a b i l i t y t o i n d i v i d u a l i z e i n s t r u c t i o n .
T h e changes t h a t r e f l e c t a decline i n t h e p r e -s e r v i c e teachers' a b i l i t y t o r e f i n e movement responses o f s t u d e n t s a n d manipulate t h e c o n t e n t b y m a k i n g it m o r e d i f f i c u l t o r easier ( e x t e n d ) , w e r e n o t considered d e s i r a b l e r e s u l t s a n d w i l l u n d o u b t e d l y become a p r o g r a m emphasis as a r e s u l t o f t h i s s t u d y . Most studies on change i n pre-service teaching behavior have relied on behavior analysis techniques as a monitoring function e i t h e r alone o r i n conjunction w i t h o t h e r interventions irrespective of context (Rife, 1974; Boehm, 1974; Darst, 1974; Keilty, 1975) . T h e i n t e n t of t h e c u r r e n t s t u d y was t o describe t h e continuous development of pre-service teacher behavior of college students i n a teacher preparation program. None o f t h e pre-service teachers were t r a i n e d in t h e d e s c r i p t i v e instrument used i n t h e s t u d y n o r were t h e y g i v e n feedback on t h e specific concepts o f PSCD-PE.
SOLICITING/EXTENDING
T h e college supervisors monitored t h e performance of t h e pre-service teachers i n t h e i r r e g u l a r manner.
Lessons were planned and feedback p r o v i d e d p r i o r t o t h e lesson presentations. T h e college students were observed by t h e supervisor and situation- 
